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AIMS

The main aim of this chapter is to provide the reader with a general
overview of what is currently known about second language ac-
quisition (SLA) and second language learners (SLL) in the light of re-
search. Specific aims of this chapter are as follows:

¢ Review main aspects of SLA and some factors that influence
success in SLA.

* Become aware of what research can do for the language teo-
cher and the mplications for the class.

¢ Discuss individual learner factors/variables and how they affect
SLA.

* The role of input and outfput in SLA.

1. Infroduction

The studies on SLA understood as the processes by which people develop profi-
ciency in a second or foreign language, are relatively recent. They started around
the end of the 1960s. The first serious research began in the seventies with diver-
se studies carried out at the University of UCLA. At first, the research was focu-
sed on the possible similarities of the processes and the acquisition order betwe-
en the mother tongue (L1) and the second language (L2). It was thought that
learning a second language consisted of replacing the L1 with a series of norms of
the L2. Other issues that were object of research were factors that were supposed
to contribute to individual differences such as aptitude or motivation. From the
start, research on SLA had among other aims to provide new data about how the



human mind wrks and toihd out and undstand ha a second langugg is le
amt in oder to bing light on haev to teat better The bog¢ of SLA reseath has
cented especiayl on desdbing the tamacteistics of L2 leaner languge and
how these hang as acquisition tas place andn theoy constuction which has
given place to lots of SLA models, thexsr and famevorks. Apatt from these tw
fields of eseach, hasing to do with the studof leaners and the studof lear
ning, a subield has emeyed in the last decades: the stuaf dasspom L2 ae
quisition.

Ellis (1985, 1994) has pointed out the imjaoice tha SLA reseach can
have in languge pedgogy. Because te&ers ae nomally the ones to decide
what classpom leaners will leam and viha order the would lean it in, hav the
L2 will be taught, SLA eseach becomes aefevant souce of informaion to
them, as it can pvide a bog of knowvledge to ealuae their eavn pedgogical
practices. Accating to him, the maingason Wy languae teabels need to besf
miliar with SLA reseath is because “...unlessenknav for cetain thd the tea
cher's scieme of thingseally does mech the leaner's way of going aout
things, we cannot be sarthd the teahing content will contbute dilectly to lan
guage leaning” (Ellis 1985:1). In ader to mange the pocess of languge lear
ning and teauaing, teaders follow some methodofgical principles. The issue is
that ther is no guantee thathe methodolgy chosen iy the teabers will con
form to the vay in which the leaner leans the languge. Teahers should bewsa
re of the implictions tha their dasspom decisions can t@ on their students-e
aming. The methodolgical decisions thawe as tedwers male ma not be the
more adequi in the light of theifdings dout L2 leaning. SLA reseath can be
a guide to tedwers thda want to &amine citically the pinciples upon \ich the
selection and ganizaion of teating hare been based and also the methodolo
gical procedues thg have chosen to emplp Besides, all langue teabers
make pedgogical decisions laout content or methodalg based on assump
tions and beliefstaout hav leaners lean and on a thegrof languae leaning In
most cases, these thisrand beliefs arnot eplicit. The stug of SLA can help
teaders to malke eplicit their theores, the pinciples ty which they teat and
examine them dtically in the light of vhat is actualy known ebout hav L2 le-
aming tales placethe pocess of languge leaning. SLA reseach can thus -
vide teabers with insights wrich they can use touild their avn explicit theoly or
to revise their &isting one Because theris not commhensre theoy of SLA,
SLA cannot povide teabers with recipes 6r successful arctice However, tea
chers will do better if thg work on a basis of axplicit languaye theoy. Apaitt
from SLA reseath thee ae other sowes of inbrmation of relevance to languge
teaders. Sten (1983) identikd five aeas thalanguae pedgogy draws on br
its “fundamental congas”-the histoy of languae teabing, linguistics, socie
logy, psydiology, and edud#on.

Before pointing out someey issues conceing reseach in SLA and hw
can it be pplied to the Iass, it is impdant to deihe wha is undestood ly SLA.
On the one handhee hae often been a tendgnto consider the leaing of a se
cond languge as the acquisition of theagnmar of the tget languge. Phone
logy, lexis, or the impdrnce of the @gmaic and sociocultal aspects of the lan
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guage hare been left aside or (notqmety taken into considetion). The fact tha
form and function cannot besmated has been omittedhere is a heed to kno
more aout the pagmaic competence and the impemce of the conkt when we
are perbrming a comranicaive act. On the other hanitie feld of SLA has been
cented on the desiption and &plandion of the leaner's competence without-ta
king much into consideation tha, in order to undestand ha the acquisition of a
second languge tales placethe leaner's perbrmance has to be obsed Finally
the \alidity of the distinction madeybKrashen betaen acquisition and la@ng
should be econsidezd Accoding to Krashen (1982: 10) “acquisition” is a sub
conscious learing piocess thiais produced spontaneoysthrough the comm-
nicaive act. On the other hantieaming”, refers to the conscious kndedge of
the wles, the gammar of a spedd languae. In Krahen’s opinion, conscious le
aming does notasult in acquisition of the langga However, the position x-
pressed v Rivers (1980), Steck (1980), Sharwod-Smith (1982) y Ggg (1984)
seems ma gpropriate. Accoding to them, Wwen the leart knovledge becomes
automaized though pactice it becomes acqait knavledgg, tha is to sg, avai-
lable for being used in spontaneous wemdion.

Researh on SLA distinguishes beten tvo types: a) naralistic SLA, tha is
to sg, the acquisition of a second langaahiough the gposue of the leaner to
the taget languge in a n&ural medium, “athe steet” and b) lassoom leaning
SLA, the brmal stug of the languge within the tasspom contgt. Although it
might be thought thaexposue on the pdrof the indvidual to the languge in a
naural medium vould be the best ay to facilitate the leaming process of a se
cond languge, it is in mary cases the langga dass the ol chance thathe in
dividual has to lear a breign languge. This is why, lately, the ple of formal te
adhing in the leaming of a second langge has become thedus of &ention and
debae on the pdrof reseathers.

Given the waiiety and the sta of the eseath on SLA, it seems cemnient to
act cautiougt when gplying the esults of the ivestigations on SLA to the lan
guage dass, as manof the studies a&rcontadictoy and can oyl be considexd
provisional. Havever, reseach on SLA is impadiant as it can jvide the tealer
with different models and methodgies concening hav to obseve the tea
ching and leaning piocesses thiare going on in their tasses, andvha is moe
important, eseatch on SLA should be useful as a base and guidaneetdion
for teaters willing to do some actioreseach in their dasses.

2. Some factors that influence
success in SLA

Leamers differ in a mmber of vays which afect L2 acquisition, in p&cular their
rate of deelopment and their ultinte level of adhievement. Some of theegeal
factoss contibuting to indvidual differences on the SLA pcess and succes&ar
among othes: aye, gptitude social-psyhological factols (motvation, dtitude),
personality leaning stetegies, canitive style hemisphes specializéion. These

KEY ISSUES | N SECOND LANGUAGE ACQUISITION AND LEARNING 19



factos ma explain patially why some learers acquie their second langga
with more or less dbrt.

Apatt from indvidual differences, ther ae two other aspects consieer
crucial in SLA: the ole of input and intexction and theale of output.

2.1. Individual learners differences
2.1.1. Age

The efects of ge on SLA hae been object of stydsince theifties and up to
now no deinite reseach findings hae been #ained

Some questions thhave been adressed and uestigated ae hav the a@e &
which one isifst exposed to the langga might afect acquisition ( the &fct on
acquisition of irst exposue to the L2), viaether theg is or not an optimalge to
stat leaming a breign languge; the possile existance of a gtical or sensitre
petiod for L2 acquisition; if learers of diferent ajes lean languges in diferent
ways, or up to vaa point is it possile for an adult toead naive-like levels in
differerent linguistic domains, specialpronuncigion. Knavledge of these issues
can gve eductors guidance on issues suas pediction of the dgree of success
of students of dierent ajes, which goproaces or meerial to use or ha to plan
and set up dierent languge teabing pogrammes. On the ole the eseath li-
terature condudes thathe younger one stds the betteralthough adults seem to
leam faster than laildren d the bginning of their leaning. Different studies
point out diferent contusions. Someeseathers daim tha younger leaners
do better than adultsttaining higher dgrees of accente second langge (SL)
performance (eg.0yama 1976; Selgy 1978; Kashen, Long and Scaalla 1979;
Scovel 1981; Rtkowski 1980; Haley 1986). Othes think tha children and adult
can be equallsuccessful in SLA. Laen Feeman and Long (1991) point oauf
possilte explandions for ege-relaed diferences: social-pshological, canitive,
relaed to input issues and nelagical. Wth respect to newological explandions,
the contoversy centes aound whether theg is a ditical peiiod for L2 acquisition,
and if so, vien it ends. By dtical petiod it is undestood a gven time in the le
amer’s life, nomally placed up to adolescende which L2 acquisition can owl
be completsi successful. fie irst studies caied out ly Penfield y Robets
(1959) y Lennbelg (1967) taimed thather was a dtical peliod for L2 leaning
before pubety. After tha, with adolescengeand coinciding with the pied of
specializéion for different functions of the tavhemisphegs of the kain, the po-
cess called taralization, the bain loses its plasticity and itbitity to leam lan
guayes. Rnfeld and Robés (1959) estaished the optiram age for L2 leaning
between 8 to 10 gass old just bebre adolescenceén their opinion, the special
abilities tha children hae duing those gars to imitde, their expressvity and
spontaneitytheir curosity and their lak of inhibition in compason with ade
lescents and adults, should bgleited in dass to &cilitate their languge lear
ning. More recent studies arconcened with vha has been called a “sengdtipe
riod” for the acquisition of SL, tlds to sg, a peiod in the life of the leamer in
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which acquisition of a second langygacould be easiefhe studies hae mainy
cented on phonolgy and gammar and hae shevn different esults. Someer
seachels daim tha leanmers who commence leaing an L2 after the onset of pu
betty and perhps eadlier, are unlikely to acquie a néive-speakr accent, \ile
those o bagin after the ge of @out 15 yars ae less likly to develop as
much grammadical ability as those Wwo bein before. This could be xplained
patly by social-psybological reasons, theatt tha children hae less peer ps
sure than adults or as pointed oyt#.Brown (1987:51) less inhibitions ohi-
dren, less ngetive dtitudes tavards speadrs of the taget languge and their wi
sion of a SL as less #wgtening to their identities than in adults. Acdimg to
Long (1990) the acquisition of athae-like accent is not pos$gbby leaners who
begin leaning after six yars of ge and futhemore, acquiing ndive-like gam
matical competence becomesty difficult when leaners stat a pubety. Scovel
(1988) places the itical peiiod for a naive-like ponuncigion aound 12 paris
old and he laims tha the &idence in &our of a citical peiiod for gammar is
equivocal. Lasen Feeman and Long (1991) sitaahe citical peiiod to ¢et an
accent-fee ponuncigion and intontion awound six. Havever, Neukld (1978,
1979) conducted seral studies mch ciiticized for having some limitéions,
tha made him im tha accent-fee second langga perbrmance is possié and
there is no sensite perod for SLA. His eseath seemed to impltha foreign
and second langge leaneis sometimes &teve high levels of ppnuncigion and
intondion. Anally, Seliger (1978) taims tha thele may be multiple critical/sen
sitive perods for different aspects of langga So, br example the peiod to ae
quire a ndéive accent seems to end sooner than the one to @aeqoéive gam-
mar. In geneal the aistence of the sensit perod notion in SLA, undetood as
a peiod in which acquisition is easigalthough is still conaversial, is accpted

Age-related diferences in SLA might also i@ a c@nitive explandion.
Cognitive derelopment, especiglithe dility to think estractly might be an issue
in languae leaning. A stud/ caried out ly Snawv & Hoefnagel (1978), conlu-
ded tha although ge seems to be an impant detemining factor of the cpacity
to lean languges, perbrmance mg peak in the teens, beden 12 to 15 gars,
just when the bild stats thinking in #stract tems. After the ge of 15 or so, the
ability to leam langu@es without nuch efort dedines. Accoding to segeral re-
seachers diild and adult SLA might wolve different pocesses. Chilén using
LAD (Languaye acquisition déce) as in L1 acquisition and adultspdying ge-
neral problem solving ailities.

The fedures of the input adults andlidren get can alsoxplain age-relaed
differences. Seeral studies Hech(1976), Snev (1983), ek (1978) sugest tha
younger leaners receve better input than adults (neofhee and nw”, less
comple, dearer L2 samples).

With respect to the &dcts of ge on the oute and on theare or success of
SLA and the ultimie level of ahievement, eseath sugyests thaage does not al
ter the oute of acquisition in adults ohitdren, lut it does infuence theate and
success of SLA. \Were rate of development is conceed although it is a com
mon belief thachildren lean faster and mer eficiently than adults, thisact has
not been demonsted ly reseach and cannot be uphelds has been pointed out
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by Ellis (1985). It is on} in pronuncidion, as ve have mentioned befe, tha
children seem toxeeed adults. Agyseems to impve languge leaning caacity,
reading their peak leaing point flom 12 to 15 gar old Age seems to be a¢
tor only when it comes to mpholagy, syntax and rgotiation of meaningadults
being supeaor to younger leaners and ther is notmuch difference with espect to
the ete of deelopment in ponuncidion, even in what concens to dildren. A
predominant corasion is thaunder similar conditions of time angm®sue cir-
cumstances and the bginning of their languge leaning, adults seem to lear
faster and mar eficiently than dildren hut & a cetain staye their leaning be
comes slwer and punger leaners, not so mch small dildren, pogress aster
Adults” memoistic cgacity is bigier than pung leaners and thg can also lear
conscious} about the languge, studiing grammidical rules. Childen, on the
other handdo not leam as &st as adults. In der to deelop their gammadical
competence in the L2, theéeed to bexgosed to actities cented on meaning
Small dildren, havever, hare the aslantage with respect to adults of not viag
preconceted dtitudes dout the L1 and L2 and thare less inhibited to speak-in
correctly. These a@ impotant afective factor tha are knavn to male the acqui
sition of a second langga difficult.

Success in SLA@peas to be elaed also to issues duas length of>gosu
re to the L2 and the starg age. The rumber of yas of exposue to the taget
languaye hare an effect on the werall commnunicaive flueng of the leaners, kut
not so nuch in the gammdical or phonolgical accuacy. The ge when SLA is
commencegon the other hanafects the ate of leaning tut does not d&éct the
route of SLA. e stating age detemines the leels of accuacy acieved pati-
culaly pronuncidion. It is navadays commony} acceted thayounger leaners do
better in ponunciaion, while adolescents do better than eithi@tdren or adults
in grammar and ecabulary when the length ofbgosue to the dreign languge
is held constant.

2.1.2. Aptitude

Languaye gtitude tha is to sg, the speciallaility for leaning languges, is one
of the main &ctos contibuting to indvidual differences and has beesuhd to be
one of the best pdictos of L2 leaning. Geneal gptitude was deihed ty Carroll
(1981: 84) as “gaability of leaming a task”, viich dgpends on “some combina
tion of moke or less endimg characteistics of the indiidual’ It constitutes ae-
latively immutable factor tha does not ary much through taining It has beenyz
pothesied tha people possess a specihility for leaning an L2. This ability,
known as “languge leaning atitude” is consideed to be sgarate from the
geneal avility to master academic skills, ofteefered to as “intellignce”. \&
rious tests hae been designed to measlanguge leaning gtitude

Much of the edy work on gtitude bcused on deloping tests to measuit.
The two main instuments to measeargtitude were deeloped in the 1950s and
1960s. The best knan test of languge atitude is the Moder Aptitude Test
(MLAT) developed ly Caroll and Saon (1959). It vas designed to measguio-
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reign languge atitude in adolescents and adults. Pimsleur (1966&ldped
another test called the Pimsleur Langgi&ptitude Bdtery (PLAB).These tests
feaure mainy knovledge of the gammar and sound systemst ldlo not assess
the dility to comnunicae. They concetualised ptitude in modulardrm. Dif-
ferent modules meased diferent skills. Caroll (1965), cited in Ellis (1994) and
Larsen Feeman and Long (1991 ) idergd four major components obrieign
languae aptitude:

1. Phonetic codinglality: an ability to identify foreign sounds, toofm as
socidions betveen those sounds and symbelzesenting them and te-r
member them.

2. Grammudical sensitrity: the aility to recaynize the gammadical functions
of words in sentences.

3. Inductive languge leaning ability: the &bility to identify, infer or induce
the wles gveming a set of langwe mderals, gven samples thallow
sud inferences.

4. Rote leaning aility: the ability to leam and emember assodians bet
ween sounds and meanings.

Aptitude as defied ky Caroll emphasies the linguistic as opposed to the
comnunicaive aspects ofmitude The efects of gtitude on languge leaning
have been meased in tems of the poficiency levels atieved ty different
classoom leaness.

The elaionship betveen atitude and intellignce is still mch discussed and
it is not dear to vha extent intelligence and @gtitude ae sgarte concets. The
re seem to be some consensus indloetha intelligence is an impdant pat of
aptitude The leseath caried out ly Skehan (1985) sugests thaintelligence is a
concet moe relaed to the academic/liteey skills than to cal/aull proficiengy.
According to him, atitude povides a moe pecise assessment of langaaio-
cessing hility and the aility to handle decontgualized languge. Aptitude he
condudes is a ma paverful predictor of languge leaning success than intelli
gence

Although some indiduals m& have a special mpensity br leaning an
L2, tha improves the ate and ease of leaing, all humans ar cpable of adie-
ving a easonhble level of pioficiengy. The caabilities for languge leaning is de
termined ly geneal intelligence but other &ctos sut as affective factors or per
sonality infuence in gea measue the leamer’s SL dtainment.

2.1.3. Personality

Languae is linked to cgnitive and deective factos. The elaionship betveen
personality \ariables and L2 learing is not ¥t dear However, they seem to
have an effect on theate of leaning and the ultim& level of L2 dgtainment.
We need to ivestigate hav pesonality hamcteistics inteact with type of
instruction. Not all pesonality typesespond equaflwell to the same insictio-
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nal practices. ie main poblem is thathee is often no theetical basisdr pre-
dicting which pesonality \ariables will be positiely or neyatively relaed to
which aspects of L2 pfficiengy.

Larsen-Feeman and Long (1991) point out tleidwing isues haing to do

with the pesonality \ariable: self-esteem,xroversion, anxietyrisk-taking sen
sitivity to rejection, empiy, inhibition and tolesince of ambiguity

24

» Self-esteemThe moe self-esteem the langyaleaner has the merpos

sibilities to be successful in SL ledémg. At the same timethe moe sue
cessful the leawer is, the better possibilities to irase his self-esteem.
Extr oversion. Extroversion is linked with languge leaning success, es
pecially it seems todcilitate the deelopment of basic intpersonal com
municéion skills. Becausextroverted leaners ae moe sociéle than in
troverted they tend to pdicipate actvely in oral comnunicaion, get moe
input, have moe oppotunities to pactice the langwge and consequetl
are moe successful in commnicaing in the L2. Extoversion is beliged to
help leaners lean & a faster ate than intoverts. Havever the esults of em
pirical reseath are incondusive. Introversion, on the other hantas been
linked with the deeloping of cgnitive academic langga aility/skills but
there is no tear suppdrfor this daim in the eseach done up to n@. In-
troverted leaneis tend to spend metime than etroverted leaners reading
and witing. An aspect to consider is thacf tha different cultues \alue
personality taits diferently and this could &éct the vay in which peso
nality traits influence SLA.

Anxiety. Wha causes sta or situgion anxiety and Wwa effect anxiety has
on leaning ae two of the ley questionsaseach on this issue is stillying
to find an anwer. The conditions under kich anxiety will hae an effect
have still not been detsrined The dgree of anxiety learers have can
have a positre or ngative efect on L2 leaning. Alpert and Hader (1960)
distinguished beteen &cilitating and deilitating anxiety Facilitating an
xiety can motiate the leamers to faice the task, pmpting them to makex-
tra eforts to vercome their éelings of anxiety and can enhance gerf
mance Debilitating anxiety on the other handan cause the leais to
“flee” the nev leaming task in ader to a&oid the soure of anxietylt can
have a paalysing efect and hinder SLA. Modate anxiety can beatilita-
ting. Three diferent types of anxiety e been identiéd: 1) Trait anxiety
having to do with a baracterstic of a leaner’s pesonality a pedisposition
to be anxious. 2ptae anxietytha is to s, goprehension thiais experien-
ced a a paticular moment ing@sponse to a defte situdion. It is a combi
naion of trait and situion-speciic anxiety 3) Situaion-speciic anxiety the
one thais aoused lg a paticular type of situdon or e/ent (for example
competitveness in thelass, tealger’s questions). fiere is also anxiety pr
duced as aessult of £ar or &peiience of “losing onesélin the taget lan
guaye, losing Your identity as a member of a specdulture and languge.
Anxiety relaed to the use of the L2 seems todsicted mainy to speaking
and listening and it has been mally reseached though diay studies.
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» Risk-taking. The willingness to taklisks, to guess meanings, to comm
nicate in the taget languge, even though one can commiters, or to use
the knavledge of the taget languge to poduce nweel utteances, seems to
have a positre efect on SLA. he ony drawbad is the possibility ofds-
silization of erors. Modeete tisk-taking is linked with atievement.

» Sensitvity to rejection. The fear of rdicule might causewaidance or
lack of paticipation which may lead to less successful SLA.

« Empathy. The indvidual’s aility to put oneself in another’place Presu
mably, empahic individuals hae moe o pemeaility which facilitates
leaming.

* Inhibition. The typothesis is thathe deénsveness assodid with inht
bition discoueges the isk-taking which is necessgrfor rapid progress in a
L2.

» Tolerance of ambiguity Individuals with a lav tolerance of ambiguity
may expelience fustation and diminished pesfmance as aesult. They
nomally gppeal to authdty, request défitions for every word, or tend to
jump to contusions.

2.1.4. Aftitudes and motivation

Leamers dtitudes ma or may not pedispose them to maleforts to lean the
L2. Issues sutas the ma or less posiie or ngetive dtitudes tovards the taget
languaye, its speakrs and its cultug; the social @lue of leaning the L2, the par
ticular uses of the tget languge and the leaers or membes of their avn cut
ture, or their @itude to their wn languge, have an effect on L2 leaming and the
proficiengy achieved

Motivation in L2 constitutes one of the most futeseached aeas of indii-
dual diferences. Little siention has been paidWwever to the dect of motvation
on the pocess of leaning (as opposed to thegaiuct).

The ole of dtitudes and motetion has beenx¢ensvely reseached ty Lam-
bett and Gatiner and it has been moally measued though self-eport ques
tionnaires. Their studies a based on the assumptiontttiee main deteninants
of motivation are the leamers dtitudes to the tget languge comnunity and their
need to lear the L2. Motvation has been digfed by Gaidner (1985:10) as “ the
combinaion of efort plus desie to atieve the gal of leaning the languge plus
favourable dtitudes tovards leaning the languge.” Motivation refers thus to
the efort which leaners put into leaming an L2 as agsult of their need or desir
to lean it. It is a ¢ealy vanable factor as it can lsang over time and is in
fluenced § extemal factos. Motivation is directly related to abievement and has
a major impact on leamg in both érmal and inbrmal leaning contats. Fom a
sociolinguistic point of vie, Gadner and Lambeér(1972) distinguish beteen
two kinds of motvation: instumental and ingrative. The former efers to the
more utilitarian uses of linguistic &devement, suic as passing arxam, gtting a
good joh higher edud#on or better oppdunities. The leaner’s goals br leaning
the L2 ae functional. Tis kind of motvation is moe self-orented in the sense
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that the indvidual bendts from it. The ldter refers to willingness to intgrate into

the comnainity. The indvidual is inteested in learing moe &out the cultue of

the dominant gpup; he might be ppared to adopt aspects of befur which

characteize membeg of tha commnunity. His atitudes tevards the membesrof

the dominant goup as well as his ethnocentrtendencies arbelieed to deter
mine hav successful he will be in le@ing the ne languae. The two types of
motivation are not nutually exclusive and thg both can lead to leaing. Howe-

ver, Integrative motivation seems to be a werful predictor of success imfmal

contexts and be stmgly related to L2 abievement. Leareis with inteyrative me

tivation ae moe actve in dass and & less likely to diop out. Motiation seems
to have an effect on the ate and success of SLAgther than on theoute of ae

quisition.

Apatt from these tw types of motiation ebove mentionedother types hae
been identied: 1) ‘Task motvation” or “intrinsic motvation”, which is the me
tivation or inteest tha leaners expelience in pedrming different leaning tasks.
Keller (1984), cited in @okes and Samidt (1989) identiks “intelest” as one of
the main elements of meétion, defning it as a positie response to stinli based
on «isting canitive stuctures in sub a way tha leaners cuiosity is abused and
sustainedlt is this viev tha undelines discussion of mattion in languge pe
dagogy. One vay in which intrinsic inteest in L2 leaning might be duieved is ly
providing oppotunities br comnunicaion. Motivation to lean an L2 can be en
hanced wen studentsxpelience the need toeymeaning aoss and & dle to
commnunicae successfull Crookes and Semidt (1989) sugest a mmber of
other ways in which teatiers seek todster intmsic motiation. They try to
malke sue thd the leaning tasks pose @asonhle challeng to the students-neit
her too easy nor too dii€ult. They provide oppotunities br group work. They
base tasks on their peptions of leaners needs and ants and thetry to provi-
de for plenty of \ariety in dasspom actvities. Above all, perhps the try to en
sure tha motation is engndeed as aesult of a god pport with the leaners.
2) “Madchiavellian motvation’(Oller and Rerkins, 1978), the desrto lean a
languae tha stems fom a wish to maniputa and eercome the people of the
target languge. Some people nyabe motvated to ecell because of mgetive a-
titudes tovards the taget languge comnunity, and 3) Resultéive motvation,”
the motvation tha results fom success in leming the L2 (Hemann 1980). Me
tivation is thought to be singly affected ly the leaner’s adhievement. Success
contiibutes to motiation rather than vice-ersa. Hemann stugl sugyests tha
leamers who do vell are moe likely to develop motvational intensity and to be
active in the tasspom. Ellis (1994) coriades thait is likely tha the elaionship
between motvation and ahievement is an intactive one A high level of motk
vation does stimlate leaning, but peceived success in hieving L2 goals can
help to maintain>dsting motivation and gen cede nev types. Cowversely, a vi
cious cicle of low motivation=low adievement=lover motivation can deelop.

Ellis (1994: 210) afteraviewing the eseached caried out on this &a con
cludes th&“In geneal, leaners with positve dtitudes tevards their evn ethnic
identity and tavards the teget cultue can bexpected to deelop a stong motk
vation and high leels of L2 poficiengy while also maintaining theiven L1. Sue
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cessful L2 leaming is also possie, however, in leaners with non-intgrative &-
titudes tevards the taget cultue”

2.1.5. Learning styles

Leaming style efers to the peferred way in which individuals lean things, po-
cess inbrmation or gproad a task. Indiiduals use dferent solutions to leaing
problems. Ausubel (1968: 170) deks cgnitive style as “self-consistent and-en
during individual differences in cgnitive oiganizaion and functioningThe tem
refers both to indiidual differences in gneal piinciples of cgnitive oganiza
tion..., and to arous self-consistent idiosyratic tendencies...thaare not e-
flective of human cgnitive functioning in g@nernl” The way individuals inter
nalise their total enronment detenines people canitive styles. Since tha
intemalisdion process is not gtitly cognitive, physical, afective and cgnitive
domains mege in canitive style Individuals nomally shav geneal tendencies
to one style or anothdout they can hae different styles degending on conts.

Leamers differ in their pefered gproad to L2 leaning, but it is impossike
to say which leaning style vorks best. Learers have different leaning modalities
and peferences wen tiying to sohe a poblem. So, some leaers pefer an aual
or visual mode of msentéion (for ekample read/ing and stuging chatts, liste
ning to audiotpes or lectugs). Othes like kinaesthetic or tactile le@ng (for
example actvities thd involve plysical esponses, hands-on leiag sud as loil-
ding models). Other leaers ae indined tavards eflectivity (thinking things
over, calculding mote when making a decision) or to impwisy (making quid
guesses hen faced with unceainty, or a poblem). Othes anayse components
of the languge or gproad languae in a moe holistic or gstalt-like mannerTo
measue leaning style diferent cdegories ae used: @sistance to ambiguitpre-
dominance of one of thedin hemisphass, feld dgpendence anddid indepen
dence impulsive \ersus eflective thinkers, a visual or auditgrchamacter kina-
esthetic learing, tactile leaning. Mary cognitive styles hae been identiéd kut
we will examine biefly some of the ones second langeigeseachers consider
more relevant.

One of the main leaing style distinction is betaenfield dgpendence (FD)
and feld indgopendence (FI)Accoming to the desgotion made I Witkin, Olt-
man, Raskin, and Kpr(1971: 4):

In a field-dgpendent mode of pegiving, perception is stongly dominaed ty the
overall organizaion of the surounding feld, and pats of the ield are expe
rienced as “fused”. In aiéld-indgpendent mode of pegiving, parts of theield
are petienced as diseret fom oganized gound... “ield dgpendent” and
“field indgoendent”, like the desigrnigons “tall” and “short” ar e relative’

A FI style enales the indridual to distinguish pas from a whole, to pecer
ve a paticular, relevant item, to concerdte on something and ayak sparate
variables without the contamitian of neighboung variables. On the other
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hand a FD style erfdes you to peceive the wole pictue, the genheal confgu-
ration of a ppblem or idea orent lut not to analse pats of the vhole It seems
ohvious tha in order to sole canitive and dective pioblems, a cdain degree of
both styles wuld be useful.

Although the eseath into FI/FD has shed little light on thelationship bet
ween cgnitive style and L2 leaing, H. Brown (1987) has sugsted thasome
leamers ma have “flexible” cognitive styles deending upon the conteof lear
ning, combining feld indgpendence anddid dgpendence modes ofqaressing
and adgating their @pproad to suit diferent leaning tasks. FD and FI might be
connected to te different kinds of languge leaning. Fl is dosely relaed to
classpom leaning thd involves analsis, dtention to details, and masiay of
exercises, dtls, and otherdcused actities. There seems to be a celaion of FI
style with languge success in thdassoom. FD styles, on the other haisgem
to aid the mastgrof communicaive aspects of a second langeait facilitates
face-to-Ace commnicaion.

Left and right brain functioning is also elated to second langga leaning.
Preferences dr left and ight functioning ae found to difer acoss indviduals and
actoss cultues. Although the tev hemisphegs opegte tagether and ar involved
in most of the newlogical actvity of the human kin, the left hemispheris as
socidged with Iaical, anaytical thought, with mhemaical and linear prcessing
of information. The light hemisphes; on the other hangerceves andemembes
visual, tactile and auditoy images, it is moe eficient in poocessing holisticin-
tegrative, and emotional irdrmation. In the leaming of a second langge, the
right hemisphar seems to be mw@actie a the edly stayes, perhps because the
leamer feels the need to mive whole meanings. It is connected tasgies like
guessing of meaning or use ofrhulaic utteances. Left-ain-dominant SL le
amers seem to m@fer a deductie style of tedaing, while right-brain-dominant le
amers gpear to be mersuccessful in an indueé dassoom ewironment. Ste
vick (1982) contuded thaleft-brain-dominant SL leaels ae better aproducing
separte words, @gtheling the speci€s of languge, carying out sequences of
opewtions, and dealing withbstraction, ¢assifcation, labelling, and eomgani
zaion. Right-bain-dominant learers, on the other handppear to deal better
with whole images, with gnealizaions, with metphors, and with emotionakr
actions and aistic expressions. ally, FD/FI and hemispher preference seem
to shav a stong elaionship.

Tolerance of ambiguityis another dagory consideed to be impdant in SL
leaming to measwr leaning style By toleance of ambiguity it is undstood the
degree to which an indvidual is willing to toleate ideas and ppositions tharun
counter to hiswn belief system or sicture of knavledge. Tolerance of ambi
guity allows a higher dgree of cedivity, acce@tance of grceptions to theule in
the L2, accptance of the ldcof exact corespondence beten the wrds in L1
and L2 or acgatance of a cult@al system distant &m tha of the naive cultue.

The istence of mltiple caynitive/leaning styles hae se&eral implicaions for
languae leaning and teduing. Teaders should diersify languae instuctions as
much as possile based upon theawety of caynitive styles epresented among
their students. In der to fnd out and dignose their students styles teas can
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use self-eports questionna@s. Leamners on the other handhould be xposed to
the concpt of leaning styles so thecan use thepgropriate style accating to the
contet. To sum up, as pointed ouy Bumposlky (1984: 306), cgnitive style...

“Is a significant factor which nust be consided in instuction. In oder to be
successful, marials and methodolgies should belde to accommodae diffe-
rent dimensions of pgonality and cgnitive style....Itdllows tha maerials
lacking sut flexibility may contibute to poor pedrmance and mst be con
sideled in ary overall assessment of a le@ng program’

2.1.6. Learning strategies

Leaming stetegies ae the actions, témiques, behaours or pocedues thale-
amers use to t to master the tget languge and deelop their intelanguaes.
Leaming stategies accountdr how leaners acquie and autonta&e L2 knav-
ledge. They are also used taefer to hav they develop specit skills.

Different methods ha been used tovastigate leaning stetegies: obsering
leamers perbrming a \ariety of tasks, usuatlin dasspbom settings and using
structured intewviews and questionnads, both of wich call for retrospectve ac
counts of the sttegies leaners emplqy; diary studies and think-aloud tasksvea
also been used to collectamfnation on the sttegies students empjovhile per
forming a paticular task.

The feld of second langge acquisition distinguishes beten tvo types of
strategy: learning stiategiesandcomnunication strategies The former elates to
“input”-to processingstoiage, and etrieval and as dehed ty Tarone (1980), a
concened with the learers dtempts to master melinguistic and sociolinguistic
information aout the taget languge. The ldater has mae to do with “output”-or
howv we express meaning in the langyg haov we act upon wa we alead/ know
or presume to knw.

During the 1970s and 1980s, fdifent ieseach was caried out to desde
“good” languge leaners in tems of pesonal tialacteistics, styles, and stegies
and to ofer adsice to students on koto become better leaers (Rubin, 1975,
Rubin y Thompson 1982; Sterl975, Naiman et al, 1978). Acdamng to these
studies, #ention to brm and monitdng ones avn and othes speels seem to be
the most common siiegies used Y good leaners. Ellis (1994:546)) afteevie-
wing different studies on this @a has come withvie major aspects of successful
languae leaning: 1) a concer for languae form, 2) a concer for comnunica
tion (functional pactice), 3) an aate task aproad, 4) an wareness of the lear
ning piocess, and 5) a pacity to use s#tegies flexible in accodance with task
requirements. Fom the desdptions of the bamcteistics of “successful” lan
guage leaners, reseach has mued to ¢assifying and défing specifc leaming
strategies. The framevorks developed ly Chamot (1987) and Oaffd (1990) po-
vide a basisdr stud/ing which stiategies or combingons of stetegies ae efec
tive in pomoting leaning. Chamot (1987) distinguishes ¢er major types of
strategy: 1) Metacognitive strategies These sategies male use of kneledge
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about canitive piocesses andinlve planning ér leaning, thinking dout the le
aming piocess as it is taking placeonitoing of one’s psduction or comp
hension, andwaluding leaning after an actity is completed Some gamples
are: directed #tention(deciding in adance to gend in gneal to a leaming task
and to ignoe irelevant distactos), self-mangement(undestanding the condi
tions tha help one lear and arangng for the pesence of those conditionaj
vance peparation - planning dr and eheasing linguistic components necessar
to cary out an upcoming langga task- 2)Cognitive strategies. These sttegies,
defined by Rubin (1987) as “the gte or opegtions used in mhlem-solving
thd require direct anasis, tansbrmation or synthesis of leaing mderials” are
more limited to specit leaning tasks and irolve moe direct manipulton of the
leaning mderial itself. Among the cgnitive stategies listed ly Chamot (1987)
are: repetition (imitating a languge model) note-taking(writing dowvn informa
tion presented ally), elaboration (relaing nev information to other congas in
memoy), translaion. 3) Socioafective strategies. They have to do with the
way leamners inteact with other learets and ntve speakrs. Examples a&: coo
peration (working with one or mag pees to obtain éedbak, pool information, or
model a languge actvity), question ér darification (asking a tedeer or other na
tive speakr for repetition, pagphrase explandion and/or gamples). ie geneal
taxonony of Oxford (1990), on the other hanthales a distinction betaen diect
and indiect stetegies. The former consists of “sttegies tha directly involve the
target languge” in the sense tidéhey “require mental pocessing of the langge”
(Oxford, 1990: 37). Sategies induded under this ¢egory are: memoy, cagnitive
and compengion stiategies. The later “provide indirect suppdrfor languge le
aming thiough bcusing planning evaluaing, seeking oppaunities, contolling
anxiety increasing coopetion and emptey and other means” (Oafd,
1990:151). They include metacgnitive, affective and social sitegies.

The fact tha leaners lean despite methods or tenques of tedung has un
delined moe the impatiance of indridual variation in languge leaning. The le
amer’s choice of leaming stetegies is detemnined ty individual leaner diferen
ces sub as beliefs, d&éctive stdes, gnerl factoss, and pevious leaning
expeliences andyvarious situgional factoss (the taget languge being studied
whether the setting i®fmal or informal, the nture of the instuction, and the
specifc tasks learers ae asled to perbrm). These then itfience tvo aspects of
leaming: the ete of acquisition and the ultinelevel of adievement. e success
tha leaners expelience and their iel of L2 pioficiengy can also déct their toi-
ce of stetegies. Also, thedct tha leaning stetegies \ary accoding to leaning
task sugests thait might be possile to hhang leaners stetegic behaiour th
rough taining Wenden (1985:7) sggsts thalanguae teabets should no longr
be content toagard their subject mtéer simpl as languge. Instead:

Leamers nust lean hav to do br themseles vhat teaders typically do br
them in the lassioom. Our endeaurs to help them impve their languge
skills must be complemented lan equaly systemtic approach to helping
them deelop and efine their leaning skills. Leaner training should be inte
grated with languge training.
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For him, it is \ery importtant to identify successful astegies in students of se
cond languges. Because leaer stetegies ae the ley to leaner autonom, lan
guage training should heae as one of its main aims thecilitating of tha auto
nony.

Teaders should bewsare thd there is a ariety of ways of leaning, and stu
dents mg or mgy not use diferent leaning modes and stiegies when ficing a
problem. Teaders should also benare of the indvidual characterstics of their
students andyrto meet their needshéy should undestand viha males leaners
successful and unsuccessful and udemift goproadies in the kass br the ea
lization of successful sitegies. Leanels, on the other handhould be taught to
explore, develop and use leaing stetegies gpropriate to the diferent tasks
performed in ¢ass.

2.2. Input and interaction

In order for L2 acquisition to tak place the leaner has to ha access to input in
the taget languge. In languge leaning, input efers to the languge which the
leamer heas or leceves and fom which he can lear. Not all input the learer
gets becomes acgeil languge and is incqyorated by the leaner Krashen
(1982, 1985) wpothesied tha “we acquie...ony when we undestand lan
guage thd contains stucture tha is “a little beyond where we ae now”
(1982:21). In oder for acquisition to tad place tvo conditions a& necessar
The irst one is to pvide leaners with compehensille input containing i+1,
structures a bit bgond the acquer’s curent lesel of intefanguaye development
(i") and “+1”, input tha is dhallengng but not averwhelming to the learer, and
seconda lov o weak afective filter to allov the input “in”. Ony a pat of the in
put the leamer eceves becomes “intak, tha is, is intgrated, taken in the le
amer’s intetanguaye system. It is notlear though if incommhensike input is
of no walue to the languge leaner and most imptaint, mee eposue to com
prehensike input does not seem to be enough tonmte languge derelopment.
Long (1983a,1985)a@es bgond Krashen and pposed a model to accoumwt f
the elaionships betwen ngotiated inteactions, comphensilke input, and
languaye acquisition. Accaling to him, inteactional input and speciglthe moe
difications tha take place in ngotiating meaning Wen a commnicaion pro-
blem aises ae moe impotant than non-intective input in the prcess of ac
quiring a languge. In his opinion, coversaion has an impadant ole in getting
compehensile input. It is imporant to knev under vha conditions the input
the leaner gets becomes intakand is intaorised ly the leaner One of the ma
jor questions withaspect to input is et are the bamacterstics of the input thia
L2 leamers typically receve. For example: modied input sub as breigner
talk or intetanguae talk.Input and erbal inteaction ae cucial for languae le
aming to tale place

The stug of input and inteaction has imolved the desd@ption of the lin
guistic/cowversaional adjustments kich ae found in languge adiressed to le
amers (i.e foreigner talk and te&er talk) and also the awyals of discouse in

KEY ISSUES | N SECOND LANGUAGE ACQUISITION AND LEARNING 31



volving L2 leaners (intetanguaye talk). Naive speakrs (NSs) of all human
languayes seem to kmno intuitively when to mak adjustments and modify
their speelks when talking to non-rtave speakrs (NNSs). ey know how to
use @propriate forms to mak a messge compehensilte to a listener Wwo does
not have full undestanding of the langge or to mak it easier dér him to
take tuns talking Several reduced or simpliéd registers, poduced ly different
speeb comnunities and in dferent languges, hae been identiéd and studied
by diverse authas: the languge adiressed to gung dildren, “bay talk” or
“caretaler speeb”’(Snowv and Ferguson 1977, &iguson 1964); the dreigner
talk” addressed todreignes who do not knas or hare not mastexd ones lan
guage (Ferguson 1975, Ghe 1968, 6br example); a breign languge instuction
register (for exkample Henzl 1979, 1983); the langeaadiressed toetaded or
had-of-heamg people and so on. Since thesgigters in some \&ys seem to be
simplified versions of the nanal languge the/ have been called “simpligd re-
gisters” The function of the simpli€ation and moditcations tha take place in
those egisters is multiple. Accoding to Raer Brown (1977), thg have two
main functions: a) to pmote comranicdion, and b) to xpress dffective cha
racteistics. This last function inltides the egister of the languge betveen lo
vers, languge to baies, to pets, langge to plants and so on. A tHifunction
tha has implicéions for languge teabing should be atkd: simplifcation of
input, in the sense of griding students with comphensike input adjusted to
their level of undestanding Modified input is belieed to plg an impotant ole
in SLA.

The tem foreigner talk, as used/-erguson (1975),afers to a paicular sim
plified register used pmaiily to adiress breignes, i.e people o do not hee
full native competence (or poskibany competencetall) in ones languge. In
geneal, the kaures tha charmacteize this type of egister ae: simple phono
logy, mompholagy, choice of words and syntax. Manof these baracterstics, ho
wever, also gpear in the corersaion of adult ndve spea&rs and a& not &clu-
sive to the FTagister The kind of linguistic modi€ations tha occur in breigner
talk has been oth reseached to detanine among other things, twospeeb to
NNSs difers from thd of NS cowersaion and vihether the dferences aid com
prehension and/or acquisition. Long (1983b), in ditlardealing with the mo
dification obseved in NS-NNS coversaions, points out tw kinds of phenome
na in FT a) linguistic adjustments, and b) wersdional adjustments. Among the
linguistic adjustments one imgant question is thergmmadicality or ungam-
mdicality of FT and hw it affects SLA. The supposed ungmmadicality of FT
contirues to be one of the main objectsedeach because of coradictoy fin-
dings. Some authsisee signi€ant diferences betaen the syntactic compiigy
of NS/NS spedt and NS/NNS spebc Othes see no signifant diference in
syntactic complbeity and fnally, some consider NS/NNS nesyntacticaif
comples than NS/NSFerguson (1975) conducted anlgastud of FT thiough an
elicitation procedue in which his studentstéstanbrd University were asled to
rewrite ten sentences as yhihought thg would pose them to illitete non-Eu
ropean vino spole languages other than English. Heported tha NSs of English
switched to an ungmmadical variety of their languge when adressing NNSs.
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The ungammdicality obseved was the esult of thee main pocesses: 19mis
sion which involves deletion ofdaures odinaiily present in nanal languae,
sud as aicles, copulas, gpositions, infectional mopholagy, conjunctions and
subject ponouns: “she Vie ten yas Fance”); 2)expansion which consists of ad
ding feaures not namally present (eg. adlition of tegs sub as ¥s? ok? no? to
guestions-“Yu hare some mong no?- or insdion of subject ppnounyou before
imperatives: “you meet metdive”), and 3yeplacementarangemenbf fedu-
res so thiasimilar semanticalue is comeyed ty different forms or constrctions
(e.g. unirverted questiondrms, brming neatives withno plus the ngated item-
“me no like food” replacing subject with object pnouns-fmego”, or corverting
possessge adjectre-plus-noun congictions to noun-plus-objectgmounmot
her meinstead ofmy motheror a peference or uninverted questiondrms with
deletion of thedo auxiliary: “you come”.Long (1983c) afteraviewing the lite
rature on the topic of umgmmadicality, comes to the cohgsion tha ungam-
mdical input is moe likely when:1)the naive spea&rs hare zro or \ery low se
cond languge proficiengy; 2) the NS either is or pegives him or hegelf as
being of higher social dias than the non-miae intetocutor; 3) The NS has
prior FT experience but only with NNSs of lav SL proficiency; and 4) vinen the
conversdion occus spontaneougl Factos 1, 2 and 4@pear to be necesgaron
ditions for ungammdical FT to occurbut no single condition alone seems-suf
ficient.This kind of spedt often hasacist and/or lass @ertones, inolving “tal-
king dowvn” to inferiors, when the inériors ae for ekample undocumented
migrants, immigant workers. The question &es of up to Wwa point a SL ac
guirer exposed either oglor predominanty to ungammdical FT will acquie a
martked substanddrvariety of the taget languge as some studies seem to indi
cde. Reseath since erguson (1975) though, has shotha ungammdicality in
FT does not occur as often assvthought. Daant input is not the nam in
SLA and most spebcadiressed to second langygaacquiers is a vell formed
correct, simplifed and modigd \ersion of the taget languge. On the other
hand studies indicte thad teaders” speek in foreign languge dassooms is no
more distoted than thiaused with bildren. Futher identifcation of the \ariables
which predict gammadical and ungammadical input is still necessgras the &
sults of eseath are nomally contiadictosy.

The other type of moddation obseved in FT and mentionedybLong
(1983c) is comersdional adjustments. Studies of these migdifons focus on
structural characterstics of NS/NNS coversaions in which FT occus, i.e the
study of foreigner talk discowe (FTD). It is the higheréqueng more than the
actual tamacterstics of the deices used in FTD thalistinguishes FTD &m
NS/NS conrersaions. Analsis of the éaures in FTD thusequires looking
both @ NS/NNS conrersaions and NS/NS carsaions in compaable situa
tions so thafair condusions &dout what really characteizes FT mg be dawn.
Besides, the question of WONSs knev when and he to use FT has to be
further xplored

Larsen-Feeman and Long (1991: 125-126) point out tileWing chamacte
ristics of the linguistic and coarsaional adjustments to NNSs imagnmadical fo-
reigner talk discowe:
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Linguistic and Conversational Adjustments to NNSs in Gammatical
Foreigner Talk Discourse (talen from Larsen-Feeman and Long 1991
125-126):

Phonology

« slower rate of delivery

e more use of stress and pauses

* more careful articulation

« wider pitch range/exaggerated intonation

« more use of full forms/avoidance of contractions

Morphology and syntax

+ more well-formed utterances/fewer disfluencies

« shorter utterances (fewer words per utterance)

< less complex utterances

e more regularity/use of canonical word order

* more retention of optimal constituents

« more overt marking of grammatical relations

< more verbs marked for present/fewer for non-present temporal reference
e more questions

e more yes-no and intonation questions/fewer WH-questions

Semantics

« more overt marking of semantic relations

« lower type-token ratio

« fewer idiomatic expressions

< higher average lexical frequency of nouns and verbs

« higher proportion of copulas to total verbs

+ marked use of lexical items

« fewer opaque forms (greater preference for full NPs over pronouns, concrete
verbs over dummy verbs, like do)

Content

* more predictable/narrower range of topics

* more here-and now orientation

 briefer treatment of topics (fewer intonation bits per topic/lower ratio of topic-
initiating to topic-continuing moves)

Interactional structure

* more abrupt topic-shifts

< more willing relinquishment of topic-choice to interlocutor

< more acceptance of unintentional topic-switches when a communication bre-
akdown occurs

* more use of questions for topic-initiating moves

* more repetition (self-and other-, exact and semantic, complete and partial)

« more comprehension checks

< more clarification requests

e more expansions

e more question-and answer strings

e more decomposition
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The linguistic and carersaional adjustments just mentionedoge hae
been obsaed among all goups and types of speak. Similar linguistic modi
fications do also tak place in the speb®f children and uppemiddle, middle
and working dass adults, ingiduals with or without por FT expelience second
languae teabers and non-tedeis.

Very important also, is the question oha NSs eact to in inteactions with
NNSs thainduces them to stamaking adjustments. In coast with the dirly
large umbes of studies desitmiing FT and FTDvely little reseach has been ea
rried out to detemine what causes linguistic/carrsaional adjustmentsyoNSs.
Long (1983¢ 1985), afteraviewing the liteeture on the issyesugested ifive pos
sibilities: a) the pisical @ppeaance (pereived foreignness of the NNSs); b)
one or moe feaures of the NNS” intésinguaye; c) the NS's assessment of the
NNS’s level of compehension of Wwa the NS is sgng; d) the comphensibility
to the NS of vaa the NNS is sging; e) combintions of two or moe of thesedc
tors. He came to the colusion tha although commhension of Wa the NS is
saying is a cucial variable in stirrulating NSs”eactions to NNSs , inemenl NSs
react to a combirieon of all the &ctos mentionedThe NS’s eactions also ha
been bund to ary accoding to whether the pson making adjustments has or
has not had wr FT expeience The indvidual with sut expeiience nomally re-
acts to pareived foreignness (accent or yical gpeaance) it subsequentlre-
adjusts to the nams of NS-NS talk, and will adjust his langeeto the lgel of
proficiency the NNS shass.

The stug of the languge NNSs a& exposed to can help tdams undestand
better hav students leara L2 and consequentprovide some insights into et
feaures of FT can mmote SLA. Havever, although linguistic input undstood
by leaners is thought to be an imgant factor in pomoting L2 leaning, it is ob
viously not the ony one Speeb modifcations and commhensibe input alone
may be insuicient to aid leaming. Verbal inteaction and ngotiation of meaning
between NS-NNS as @ll as comersaional maintenance on the paf NNSs
seem also to pjaa signifcant ole in the leaming process and should be &k
into account as imptant \anables. A futher question is tether FT should be
used aall stages and leels of languge leaning or, on the contry, should be
resticted to bginners. If it is true tha cettain linguistic adjustments help leas
in their languge derelopment, especigllat the bginning, more reseach should
be conducted to detaine which speciic feaures of FT aid or impede laang
and compehension. mally, the question vether some moddations obsered in
FT prevent languge leaners from getting real input should be ddessedThe e
peded use of FT (intentiongllor not) when adiressing NNSs Wwo alead/ pos
sess a command of the L2, the comtins use Y NSs of esticted registers in
their comversaions with NNSs, can pmote bssilizdion of the L2 in leaners.
Ther is a dangr of suppying NNSs with inadequa input if NSs monitor their
language as soon as theperceive ary of the breignnessdescibed by Long
(1983c).

The quality of intdanguage talk, thais to sg, the input L2 learers get from
other L2 leaners, is also of considable impottance gven the curent emphasis
placed on smallrpup work in comnunicaive languge teabing. The eseath
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to dae of NN/NN cowersaions in and out oflassboms (Long et al. 1976;0r
ter 1983; Pica & Doughty 1985; Pica et al.198amviis & Gass 1985) inditas
tha corversaional practice between NNs is as usefubf SLA as NS-NNS con
versaion. The studies sugpst tha small-goup and especigllpair work seems to
provide moe oppotunities br neyotiation of meaning leading to makinput
more compehensite than in tedoerled discussions. In seral studies Pica
and Doughty (1985, 1986) cdnded tha group-work appeas to encowage a
linguistic ewironment suitble for SLA, as long as leaer goups vork on a task
which involves a tvo-way exchange of information, theeby requiiing all mem
bers to paticipate. They also pointed out e pairwork might ezen be maoe
conducve to inceased intexction than small4gup work.

2.3. Output

The last &ctor tha will be discussed in thishegpter is the ole of output in po-
moting acquisition.

Output is the languge produced ly the leaner It can be com@hensite or
incompehensike to an intdocutor. There ae two main positions withespect to
leamer output and acquisition. Acabing to Krashen (1985), intaction has no
direct efect in acquisition and it does not cadbirte to intelanguaye develop-
ment. Bllowing Krashen (1989) tw different typotheses on thele of output
have been identiéd. One is theskill-building hypothesisvhich stdes tharules or
items ae first leant conscioust and then gadually automézed though pactice
The secondypothesis Kashen considsris theoutput lypothesisAccoding to
him, the lypothesis comes in twforms. Frst, thee is “output plus coection”
The leaners try out les or items in @duction and then use the mtions thg
receve from other speaks to conirm or disconfm them. Shadter (1986)
points out thametalinguistic inbrmation relding to the carectness of leaers
production is ®ailable both diectly (through corections) and indéectly (th-
rough conifmaion cheds, darification requests, andaflure to undestand). he
second érm of the output ypothesis imolves the idea cfompehensile output
Although some leaiers mg lean best ly simply paying atention to wat other
people a& sging, rather than i saying something themsedg, and this should be
taken into considetion by teaters, the eforts thd leamers male to be compr
hensilbe ae thought to pkaan impotant pat in acquisition. Making the fdit to
produce comphensibe output ma force them toevise their intemalised ule
systems. Swain (1985), basing herypothesis on theeseath caried out in
Frendh immesion pogrammes in Canada, has patward thecompehensite
output typothesisShe aguments thiawhile compehensile input mg be sufi-
cient for acquimg semantic competence in thegtrlanguge, leaners nust try
to male themselgs undestood produce “pushed outputif they are to qin
grammadical mastey of the taget languge and ag to econstuct their intelan-
guages. The deeloping of cetain gammadical feaures of the languge would
come dout as aasult of the ngotiation in the pocess of intexcting In her opi
nion, poduction will aid acquisition oglwhen the learer is pushedShe also ar
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gues thaproduction mg encouage leaners to mae from semantic (top-den)
to syntactic (bottom-up) prcessingWhereas comprhension of a mesga can
take place with little syntactic analis of the input, mrduction brces leanels to
pay atention to the means okgression. Both &rsions of the outputypothesis
attribute considable impotance to €éedbak, both diect and indiect. In the case
of “output plus corection; feedbak is necessgrto suppy leamers with meta
linguistic informaion, while in the case of “comphensikte output” it is necessgar
to push leamers to impove the accuwacy of their poduction in oder to mak
themseles undestood

Connected with the output issue is onesanf eseath tha has become im
portant in the last decades: the stuad teaters questions and hothey can or
cannot povide oppotunities br leaner output and L2 acquisition iregeal. Alt-
hough theihdings of the studies on tdaas questions and theletionship bet
ween question type and lear output a still incondusive to pescibe questie
ning stetegies in teaber educton, it seemseasonkle to tain teabers to ask
specifc types of questions shi@s eferential questions or mer‘deg” compie-
hension questions instead of suuéaf rote questions.

On the other handome studies on hateahers respond to learers erors in
emror corection in second langga dassooms (Bock et al. 1986, &nselov
1977, and Buton & Sanuda 1980) as ®ll as on cagtaler speeb, indicde thd
immediae eror correction on the pamof the teaber does not alays have an ef
fect on students pduction. Baders often carect students merfor erors in me
aning than eors in gammar They tend to tea as erors student angers thd do
not corespond to \wat they expect. Bock et al. (1986) corladed in their stug
tha leamers being carected ly their patners duing cetain comnunicaion ga-
mes quikly incomporated the carections in their intéanguae. Bruton and Sa
muda (1980) imestigated the issue of leaels incoporating other leamers erors
into their avn production wen doing goup work. In their esults, thg conduded
that picking up other studentsrers was \ery rare.

3. Excercises and activities

a) Point out the diferences beteen languge acquisition and langge leaning.

b) What is the so called “mothese™?

¢) Wha does LAD standdr?

d) Say the diference betwen “intgrative motiation” and “instumental
motivation.

Activity:
If you hare a bother or sisterchild, or relaive who is less than tavyearss, try

to recod him/her egulady up to the ge of five. You can daw your ovn condu-
sions &dout hav children acquie language.
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Key to the exercises:

a) Languae acquisition is a riaral unconscious &y resulting in undestan
ding and speaking thd&anguae (usual}y a mother or second langeig
while leaning implies an ébrt and a conscious peess Wich focuses in
masteing the languge (a breign or second langga).

b) It is the simple speéaused g mothes, fathers, bdysitters, etc when thg
talk to young dildren who ae leaning to talk.

¢) Languae Acquisition Deice.

d) A person with “inteyrative motivation” would like to lean a languge in
order to commnicde with people of another culiinwho speak it, as it is
the case of immigints coming to Spain.. M&ver, in the lypothetical case
of a Spanish pepon who wants to become a pilotof example he/she
would hare to master the English langiea theefore his/her motiation
would be just “instamental”.

4, Glossary

Acquisition: According to Krashen,acquisitionis a subconscious qecess of
rule intenalizaion which results in the knoledge of a languge. The lear
ner’s dtention is bcused on meaningther than érm.

Affective filter hypothesis A hypothesis poposed i Krashen and assotial
with his monitor model of second langgaderelopment. Tie typothesis is
based on a thepof anaffective flter, which stdes tha successful second lan
guage acquisition deends on the lener’s feelings. Ngative dtitudes ( in
cluding a la& of motivation or self-conflence and anxiety ) aisaid to act as
a filter, preventing the learer fom making use of input, and thus hindgr
success in langga leaning.

Caretaker speeb (also Motheese Mother Rlk, Baby Talk): The simple speéc
used ly mothes, fathers, baysitters, etc when thg talk to young dildren
who ae leaning to talk.

Comprehensilde input: Languae which contains linguistic items thare
slightly beyond the learer’s present linguistic competence

Foreigner Talk: The type of spedroften used ypndive spea&rs of a languge
when speaking toofeignes who ae not poficient in the languge.

Fossilization: (in second ordreign languge leaning) a pocess Wich sometimes
occus in which incorect linguistic €aures become a paanent pdrof the
way a peson speaks or \tes a languge. Aspects of grnunciaion, vocabu-
lary usaye, and gammar mg becomeiked or bssilized in second orfeign
language leaning. Fossilizzd fedures of ponuncidion contibute to a per
sons foreign accent.

Input : Langu@e which a leaner heas or eceves and fom which he or she can
leam.
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Input Hypothesis: A hypothesis pposed i Krashen to plain hav acquisition
takes placeFor languge acquisition to occulit is necessarfor the leaner to
undestand input langwge which contains linguistic items thare slightlyy be
yond the learer’s pesent linguistic competence

Intak e: It is input which is actualy helpful for the leaner. Some ofthe languge
(i.e. input) which a leaner heas mg be too &pid or difficult for the leaner to
undestand and theefore cannot be used in Iedng (i.e cannot sefe as in
take).

Inter language: The type of languge poduced lp second- andoireign-languge
leamers who ae in the pocess of learing a languge.

Inter language Talk: The input thaL2 leaners get from other L2 learers.

LAD : Langua@e Acquisition Deice. A device which contains infrmation gbout
the possite form tha the gammar of ap languae can tak.

Language Leaming Aptitude: An &bility for leaning an L2.

Language Leaming Attitudes: The dtitudes which speakrs of diferent lan
guages hae tovards eah others languges or to their wn languae.

Learning: According to Krashen, leaning is a conscious pcess wich results
only in “knowing aout the languge”.

Learning Strategies The actions, tdmiques, behaours or pocedues thale-
amers use to ¥ to master the tget languge and deelop their intelangua
ges.

Learning Style/Cagnitive Style The paticular way in which a leaner leans
things, pocesses imrmaion or gproades a task.

Monitor ing: Listening to ones avn utteances to comparwha was said with
wha was intendedand to mak& corections if necessgarThe interjections and
self-corections thaspeakrs male while talking shav tha monitoing is ta
king place and ae usualy for the puposes of making meaninggar.

Motivation: The factos tha detemine a peson’s desie to do something

A- Instrumental Motivation: wanting to leam a languge because it will be
useful br cetain “instumental” gpals, sub as gtting a job reading adreign
newspaer, passing anx@amindion.

B- Integrative Motivation: wanting to leam a languge in oder to commnica
te with people of another culeimho speak it.
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